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Abstract 

State ment of Problem 

■ — — — — — — — , * 

This study was designed to identify the cultural 
barriers that may impede students of different cultures 
from learning in vocational cfassrooms i*n the state of 
Florida.. The cultural barriers, once identified, should > 
'provide educators with greater understanding of the a 
problems • that ' exiat for culturally different student^ 
and thus increase their effectiveness in educatioprthefse 
students, * * 

Procedures v 

The population for this study* was bilingual voca- 
tiojial. -educators,' monolingual (English Speaking) Vocational 
educators, -English as a Second Language personnel, and \ . 
jbilihgual (acad^mijb) e<W?f5tors at the administrative and* 
instructional levels. The participants from wi,t?hin the * 
statte of ^loricja were identified through a telephone • 
survey of the- vocational Directors and Program Adminis- 
tratoxs in each of 'the 67 districts ,and 33 community 

colleges to identify programs with Limited 'English 

i t * . t 

'Proficiency (L£J?) students "enrpl led. Additional programs ' 

• ^ * 

and personnel* were 'identified during the study by chain- 
ing. Thre programs and personnel outside the state of \ 
^Florida were identified during the review of '* literature 



and personal contacts 



The total identified population withiii the state 
of 'Florida was asked to participate. Thosfc tasked to 
particiapt^ from, outside the' state were selebted, ran- 
domly from th^ file by selecting every terfth card until 
40* were selected. In addition, Bilingual/Bi cultural 
% Summer Fellowship students at Florid^State University 
participated in the study./ 

The respondents to' this two part study were from 
different cultural backgrounds. The respondents to the' 
first part were English Speaking (ES) only and bilingual 
personnel whose job was primarily the "irts traction of 
students of the same culture as themselves. v * : 

- The cultural barriers that may .impede student 'learn 

r * 

ing ware identified by the use of an open-ended.' 
questionnaire (QI) that was mailed to 40 participants* 
outside the state and used as an interview tormat to 
interview 3$' respondents irr the stata^f Jlordjja . Th<# 

Cultural 'barriers that were identified . in the'firjst 
questionnaire ,(Q1) were then incorporated int6 the 
secoAd questit$haire (Q*I>. The instructions on the*, 
' questionnaire r^que&fced the Bi] t ingual/ Bicultu ^ ai4 Fellows 

'to indicate .the responses that most nearly etfpressefd 
their belief a% to ^he' validity of "the cultural barrier; 

i :. • • - - . \\ 
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JV'five point Likert scale of ■ strongly agree to strongly 
disagree was provided, *y 

Results and Conclusions f 

' The*r^s^>6ndents to the firs* questionnaire identi- 
fied 94 barriers and positive characteristics . Based* 
on the data froaa 'the second group of respondents/ 23 

' , v \ • ■ " . 

(24.5%)'of the 94 itents met' the criterion for being 

* * *- 

valicl barriers to 'learning. It is specualted tha't the 
diversity in cultural backg^punpi of the two groups of 
respondent? may be a factor in the low^ mumber of karrier6 
that were validated. The instruction of students of ■ 
different cultures, may perceive barriers that instruc- 

• r 

tors of students of the same 'culture are unaware. 



Introduction 

The Ipppulation of the state of Florida is composfed 

t \ • 

of Individuals from many cultural backgrounds. .Mafcy of 
these individuals are enrolled in vocational programs for 
the purpose of obtaining occupational skills. , T^b degree 
to which the vocational education system is effective .in 
providing these skills is dependent on the degree to which 
, the students and teachers overcome the cultural (American 
and others) differences that exist in theix-clajssrooms . 
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The vocational* programs that ^xist in Florida are 
designed to meet the needs of the English Speaking (ES) 
and Limited 'English Proficiency, (LEP) students with little 
reference to the ^different cultural factors that >exist. 
The cultural barriers Jthat have been ^identified have been 
primarily those that result from the interaction of Amer- 
ican and target culture groups with little- reference to 
barriers that may exist between different . "target" cul- 
Inures. It-appeared the cultural barriers Jthat --exist within 
the vocational program in the state of Florida between 

students and/or students and teachers had nbt been examined 

> - * 
prior to the conduct of the present study. 

J Statement of the Problem 

This # study was designed to identify the cultural 

barriers that may impede students of different ctilture's 

^rom learning in vocational classrooms. The cultural 



barriers that exist, once identif i-ed, would provide con- 
sultants, supervisors, and instructors with greater under- 
standing, of the problems that exist between the culturally 
dif*f eren^studehts as well as teachers.- It seems reason-* 
able to -assume that knowledge of cultural barriers wcmld 
increase the educational effectiveness of the programs. 
— Review of Literature 

The culturally different population has traditionally ■ 
been expected to assimilate intc? the "Anglo-American" 

9 

culture. This philosophy has been referred to as the ■ 
"melting pot" theory. The attempt ^pf ^he ^ducational sys- 
tem to impose the assimilation of culturally different ' 
students may have led tofi&nf oi^tunate experiences ... for ininor 
ities, unfair educational pblieies % and practices /lfrat7 
were implemented nationwide, self-coiteept development and 

pride in ethnic cultures and languages were hampered." 

\ \ 

1 (Werysacive, 1980). 

The failure of the "malting pot" idea and the iiv; 

*crease£ population of "culturally different students required 

the cfevelopment of theories for the education of all 

students. The theory of *#blturalism pluralism; an umbrella 

under. which /cultural minorities/ can preserve their . 

identity and protect their life coexisting with the dominant 

« * 
(America^ culture hag been suggested." . (Garcia, 1976, 



.The vocational education Of all students requires 

meeting "the needs of the .culturally different and "Anglo" 

students enrolled. The Federal Government estimate for 

* • -..#>- 

the. time April 1 to September -30, 198Cf,* showed and influx 

'* * * 

of .99,160 Cufcan and Haitian entrants and immigrants vho 
settled -in^lorida, many of whom enrolled^in vocational 
programs. > t 

The increase in the nutober 6f culturally different* ,-' 
students enrolled" >in vocational education programs re- ^ 
quizes an education 3ystem that provi'des cultural 'under- 
standing. "The lack of understanding may cause students 
to be incorrectly stereotyped as 'shy' /stupid/ because 
the teacher was requiring ' inappropriatobehavior for tha*t 
culture.". (Savelle-Troike, 1980, p. 3$2)'. / ' 

In addition to having the social responsibility of 

educating culturally different students, the^jnclusion 

of individuals, with pluralistic cultural understanding in 

vocational education may. serve to enhance business from 

foreign countries and "culturally dif f er^nt^tmmuijities . , 

In bade County,, for example, it was found that up to 

80% of the* job opportunities require bilingual/bicultyral 

+ ' , \ - J 

skills in order for the employers to obtain all possible 

'business, (Vega , Florida Vocational Journal, 2, (2)\ 

p. 27, 1^7). The bilingual/bilcultural employee can 

serve both .the ? American" and foreign client. 



• On an internati6nal level, Reinhart- (1981) stated - 
"The era of international vocational .education is coming 
of age... It is time to 'acknowledge our professional 

^ « 

expertise and learn how to apply it to a variety of cul- 
tUres, economic, and. educational, systems . " > . , 
Reinhart "(1$81) also believed that new, opportunities are 
available on a, worldwide ' basts and present the vocational 
Graduates and instructors .with, understanding of other 
cultures and thus, new opportunities for employment. Cul- 
tural understanding, when incorporated into the- vocational 
education of students, may also increa-se the effectiveness / 
of the education* for the culturally different and "Anglo" 
* students by preparing them. for national and international, 
employment. 

\f , Methbdology • , . 

^'The initial programs ^and population for this study 
were ^identified through a survey of the educational dis- 
tricts in .Florida to' locate • programs with 'CEP culturally;- 
different students,. - Vocational directors or program . ' 
"administrators from each of the 67 districts and 33 ; •. 
Community colleges in the state* of Florida were inter- 
• viewed by phbne. ' The information from the interviews 
' identified 12 'programs, two of which were not refunded for^ 
the 19*0-81 school year." • Additional programs and staff 
were identified during the study by chaining. The programs 



H ■ 



and -population outside" the steate -of Florida were identin 
fled duriftg the review . of literature, and personal contacts 
Selection^ of Programs for ^he population • 

Staff members in. the BVPs in the state of Florida 
Vers, requested to participate in \he study.. The programs ✓ 

-selected were those whose staff toembers were willing to . 

♦participate.. In , addition, instrlfe^rs .in the Florida 
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^^Sfcte^Uniy^'si.ty -Bilingual/Bicultural Summer Fellowship 
ptogram' responded Tto'^e second questioitaSiffc&. 
. <f , Th^&ar,ti'ci^aRts ifcom- 'outside the state of - Florida 
S^f^t^d rando^x f rbm the file of identified program 
H ?i^th cird was selected from the file 
kel^ted." , - 1 

v'' '^ v %^*^^^ n ^ * to ^h* 53 stud y wer ^ from different 



cuituiFii lia^|raunds^ The first group. (RI) that identified 





1 barriers. were ES and bilingual vocational .' 
.perso^el and ES and bilingual ESL personnel affiliated 
with ^pat'iofe- programs . ' The studtent population in these " 
programs' were from different 'cultural* bacXgsounds , and '. 
largely -not from the same, cultures as the ataff of the „ 
' identified schools, i.e., Greek- American, French- American, 
Cuban, and Anglos who instruct .Vietnamese, Laotian, Cam- p. 
bcdian, and' Hispanic students. .The second -group (RII)- wexfis 
bilingual instructors ( Whose primary instruction is to . 
students' with the same background as themselves, -e.g, . 
Vietnamese instructors who 'instruct Vietnamese * students . 
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Instruments ' ^ 

The cultural- b&rriers that- may impede - students 1 
learning in the vocational^ program were identified by 
the use of twi> questionnaires. The first questionnaire 
wds used a,s : a mailed survey to 40* subjects,* outside the 
state and as an interview, format when the researcher 
.employed it to interview 35 stef f members affiliated wijth 
bilingual vocational programs in Florida. Responses to 
the second questionnaire were\ obtained from 21 Bilingual/ 
Bicultural Fellowship recipients at Florida State Univer- 
sity. (FSU) . The fellows were instructors in. bilinguaf 
programs. , 

The 'questionnaires (QI & QII) were designed as 
follows: 



1 % An- open^j ^ ^aestionnaire was developed by 
the researcher.. * 



2. The responses- v§re sought from a sample of . 
bilingual vocational educator's concerning their -beliefs 
dstb the .cultural barriers that may interfere with the 
students' vocational education. The open-endeci question- 
naire' included the suggested cultural barriers that may 
exist: ' expectaticms * values, social status, communication 
beliefs, socialization, and re^^nsibility 

3; A committee of expert^ reviewed the 'questionnaire 
and revisions were jnade*TJSraeeKon their suggestions r 



4. The revised questionnaire (Ola) was pilot tested 
within the-state of Florida .with vocational instructors # 
of 'culturally different students. The questionnaire (QIa) 
was then revised as needed. * ' 

r 5, The final- draft of the questionnaire (Qlb) (see 
Appendix A) was then mailed or personally administered 
to -the identified population of instructors and adminis- 
trators of culturally different students. Th£ appropriate 
administrative personnel were contacted in the schools 
in which interviews were conducted iji order to obtain 
permission .to cbllect data froi& the staff. r 

6. The 'information obtained from the questionnaire 
by mail and personal interviews was synthesized to identi- 
fy the cultural barriers t*>at Were perceived by the 
respondents. 

7. The cultural barriers that were identified were 

# * • # 

then incorporated into the second questionnaire (QII) . 

The instructions on the questionnaire (see Appendix "B) 
requested these respondents ' check the response that most , , 
nearly expressed their belief as to the validity of the* 
cultural barrier. A five point scale of Strongly Agree 
(SA) , Agr^ (A) , Undecided (U) , Disagree (D) , and Strongly; 
'Disagree (SD) was provided for tlfeir response^ Respondents 
,were instructed not to respond to t^ose statements con- 
cerning cultures with w^ich they were not familiar. 



« • * - , 

Analysis of Data • . . *t 

The data obtained f romj the first questionrjkire 

were synthesized "to identify the cultural barriers that 

the respondents gwrceived to learning in the .vocational 

Classroom* Th^ barriers identified for each individual 

• ^ , * > . 

cultural group wer,e listed i.e., Cuban, Gteek, Haitian., 

• » * 

These barriers were* folind to be repetitious and were 

i . v : ^ ' % . • ■ 

removecf. Baxriers that:* were identified for most groups, 
or identified 'as g«*neral for the culturally different 
were identified as 'm^xedl groups. 



The identified cultural barrier's were utilized the 

^ & * » * 
* ✓ \ ' %' 

second questionnaire _ The instructions requested the re-. 

' spondents to indicate the'degree to. which thfey agreed that 

- 

the cultural barrier, would impede learning and/or success 

in the 'classroom 6^ on the job. A< cultural barrier was 

identified as valid.wheh a minimum of 60% of* the respon- 

* / * 

dfents selected SA pj.us A. A cultural barrier was identified 

. / / * 

as not valid when a minimum of /the respondents selected 

SD plus D. Therefore, the regaining responses were con- 

sidered to be. potential barriers. The 60% minimum response 

1 provided for a working majority and a 10% error factor. 

Results and Discussion . 

. The results of tb is/ study are presented .in two parts: 

(a) the synth6;3is of the participants 1 responses t to the 

) * . * 

first open-ended questionnaire which was designed to 



identify the" cultural barriers that. they perceived as . 
impediments flearninq 1„ the. vocational classroom and . 
' (b) - the analyses .of the' data obtained fro. the responses ^ 
to the . second questionnaire . The second questionnaire 

• pfoviaed the- respondents with the opportunity to indicate, 
the degree to which'.they believed the barriers were . 

" Levant to the education .of the identif ied.-culturally 

different .students. 
' There we^e 71 subjects 1» this study, 5Q in the first 
Questionnaire' and 21 in the second questionnaire. The . 
respondents to the first questionnaire were bilingual and 
mon olingual 'staff .^bers Related with vocational, edu- 
■ cat ion programs with, culturally different students enroUed 
' The respondent to the second questionnaire were Bilingual/ 
cultural Fellowship recipients at Florid^State Univer % ; 
. s ' £ty . These fellows were administrators and instructors 
o£ bilingual programs which include* students fro» % the 
same cultural bacKground as themselves, ^respondents 
are affiliated with bilingual programs in-Florida , . 
New York,., co^acticut^and Illinois. 

Analyses of Data * 

The first questionnaire was open-ended and provided 
■" "only-suggested areas of concern .for cultural barriers 

• /(see Appendix. A) , The questionnaire was mailed to 40 
-J randomly selected bilingual vocational educators in.the 
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United States of which fifteen (38%) responded. The 

additional f 35 participants were interviewed in the state 

of Florida, by the researcher, employing the format of 

the mailed questionnaire, * A " \ 

The cultural barriers identified by the respondents 

♦ 

to* the first questionnaire, mailed and interviewed, were 
synthesized. The participants also volunteered .their 
.perceptions of positiye cultural characteristic^ i)or 
several groups. The cultural barriers and positive 
cultural characteristics were included in the second 
questionnaire. 

7 * 

* t < * * 

The administration of the second questionnaire (see 
Appendix B) provided for the validation of the identified 
cultural barriers. The respondents expressed their be- 
lief as to the degree to whjich t^ey agreed that the 
cultural barrier or characteristic existed. n A* response t 
was left blank if the participant was not familiar with v 
the identified culture." The validity or invalidity of a' 
barrier or characteristic was determined df a>jnin^num of 
60% qrf the respondents selected SA plus A of D plus" SD 
respectively. ■ Barriers or characteristics not identified 
as valid or invalid were identified as potential barriers 
and thus considered by the researcher to be barriers that 
require further examination. The 60% minimum provided 
for a workirfcg majority with a 10%krror factor- 

, .10 

la ■ ■ 



Data obtained from tl>e second questionnaire on a 
Likert scale^anging f frbm strongly agree to strongly ' dis- 
"agree were subjected to the validation criteria* and are 
presented here in turn. 

Of the barriers that were perceived as relevant to 

* - 

"Differences' in the students expectation* of school", only 

one was identified as valid (see Table 1). The validated- 

barrier was -for "mixed" groups (appropriate for more than 

one .culturally different group) and identified the fact 

that some of these students have "Unrealistic expectations 

of what school will provide, i.e., instant education with- 

out work," was considered by '65.0% of the respondents as 

• % , 

a barrier to learning in the vocational classroom- / 
The invalidated barrier for tie "Difference J.n the » 
students expectation of ^chool" was that Vietnamese stu- 
dents "expect to learn without attending- classes" (83.4%!.. 
The remaining barriers ■ did' not meet either criterion and \ 
were thus considered to be potential barriers. * 

- The degree to which the potential barriers were, found 
valid by the respondents were 'as follows: (a) Mixed, 
students. expect traditional types of instruction .and , ' 
'have difficulty ^'adjusting to the individualized and/or 
competency- based instruction oft,en used in ^chools (57.9%), 
older students expect tasks to be" too hard, for them to • • 
accomplish and often will not try (27.8%); (b).Cuban' 
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Table 1 

, Difference 'in Students Exjfect&tion of School 



Group 



Cultural 
Barrier 



Scale 

U 



SD 



DO Not 
Know 



iot>l 



Mixed barriers 
found to efxist 
in many groups 



u^ainr-e 



Cuban-ed pirated 
that were mem- 
bers of famil- 
ies of status 
in Cuba 1 



a. " Unrealistic expect* 

tions of what school 
will provide, i. .e, 
instant education 
without wo*k, English 
language skill fast* 

r. / ' 

b. Students expect tra- 
ditional types of 

, N instruction and- have 
difficulty in adjust- 
ing toyindividualized, 
and/tfr competency 
based instruction of- 
ten used- in schools » 

d. <6lder students expect •* 
task to be Kb hard for 
them to accomplish, and" 
otten will not try. 

,a< Students expect the 
. teachers* to give them 
special directions, k 
not require them to 
, read 6 follow instruc- 
tions. 



5, 25.0 8 40.0. "2 10.1/1 5.C 4 20.0 



2 10.5 



0 00.0^ 

o . 'oo.o. 



X 

: Hi 

9 47.* 2 10.5 



27.8 



17.6 



16.7 



29. ,4 



4 -21.1 



10.5 



38.9 '3* lj6.7 



0 00.0 



9 52 ..9 



Table 1 (continued) . , K *. 



Scale 



Group 



Cultural 
Barrier 



SA 



A* 



SD 



Do Not 
KAow 



■ >- 

Cuban-fcoor witW a. Expect education to 
little or no form-. be instantaneous, 
al education in 

Cuba b. Expect education to 

be absorbed without 
hard work. 



0 00. 0 2 12. 5 5 31. 3 ' '5 31. 3 4 25.0 



0 00.0 3 18.8 * 8 50.0 2 12.5 3 18.8 



c. Sxpect to absorb an 
education without 
attending school* 

Iranian a.* f Expect the degree to 

• be the answer to 
1 . /* * their* problems with- 

out having to iio 
anything else. 

• \ . , . . • • 

La£>tian-*edijcated v ^a.> Expect formal educa- 



5.9 3 17-6 4 23.5 6 35.3. 3 17.6; 



'(J 



^00 J 



Mthat were^ mem- 
bers of , fajaiiiefe 
with st^tufc ift-*- 
•Laotf' * / 

Migrant-Mexican 
American 



tion system. t6 be used 
in the schools, 



pect immediate r-e- 
rd -from education 
or j ob ( immed late 
gratification) . 



4 28.6 5 35.7 1 7.1 4 2$. 6 



3 25.0 I 25.0 .6 50.0 -0 00,0 .0 00.0 '8 



0 00.0 ' 4 28.6 4 28.6 4 28.6 



4.3 



* .7 
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Table 1 (continued) 



Group 



Migrant-Mexican 
Amer iean 



Cultural 
Barrier 



SA 



Expect High rewards for 
little effort in school. 0 



00,0 



f % 



Scale 



I % I % 



Do Not 
J>D Know 



3 15. 4 4. ' 30.8 3 23. ,1 ' 4 00.8 



Expect school to be too 
hard, and thus it ie. 
They exhibit the self- 
fulfilling prophecy of 
-if you expect something 
.to be hard it will be. 



00/0 



14.3 



8 57. 1 3 21 .4 1 7.1 



Puerto Rican 

• r 

Saudi Arabian 
educated that 
are members of 
prominent fam- 
ilies in Saudi 
Arabia 



a. 



Expect to learn English 
with little or no ef- 
fort on their~part . 

Expect instruction to 
be conducted in 
English, 

Expect 'the education to 
be provided .to them . 
r with little or not ef- 
fort on their part. 



7.1 3 21.4 4 .28.6 5 35.7 X 7.1 6- 



07). 0 2 14. 3 4 28. 6 3 21. 4 5 35.7 6 



0, 00 .J) 0 cfo.Q-' 8 72.7 1 ' 9u 1 2 18.2 10 
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Table 1 (cont i nued ^ 
. — ■ — — 



G roup ^ 



> 

Cultural 
-Barrier 



SA 



Vietnamese educa- 
ted and member * of 
families of status 
in Vietnam 



a. Expect formalized 
education system 
to be used in the 
schools* 

• 

b. Expect to f learn 
without attending 

'classes. 



Sea 



ST 



Do Not 
SD ' Know 



%. f . % 



5 38.5 2 15.4 3 23.1 2 15.4* 1 7.7 7 



0 00.0 0 00.0 2 16.7 2 16.7 8 6-6.7 8 



f 
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\ ( l ed<5cated, who wgre members* of families of status in Cuba) 
students expect the teachers to give theirf Special direc- v 

* tions and not require them to read and follow written 
instructions (17.6%); (c) Cubari (poor with little or no 
formal education in Cuba) expept education tb be instan- 

# ^taneous ' (12. 5%)*,_expect education to be absorbed without 

hard work (18.8%), expect to absorb an Education without 
.attending school (23.5%); (e) Laotian (educated, who were 
raembfefs of families with status in Laos) expect formal 



education system to be used in the schools (50.0%); 
(f) Migrants (Mexican American) expect immediate reward\ 
from, education or job (28.6%), expect high rewards for 
little. effort in school (15.4%), expect schpol td be too 
hard, and .thus it is (14.3%) , expect to learn English with 

' * * * * 

little or.no" effort on their part (28.. 6%); (g) Puerto 
Rican students expect-ins true t ion to be conducted in Span- 
ish (14-3,%) ; M Saudi Arabian (educated, who were members 
of prominent families in Saudi Arabia) expect the education 
to be provided to them with little or no effort on their 
part (00.0%), (i) Vietnamese (educated and members of 
.families of%tatus in Vietnam expect formalized education 
system to be used in-^rhe schools-— C53. 9%) . 

The cultural barriers that were identified for "Dif- 
ferences in the beliefs about the way to get reward from % 
*work and life in general" who" were identified are shown 

r ' 

■ . .16 > 

,24 ■ , 



iffi Tablq-2. -The cultural fcarri'er for "Mixed" groups, 

"Differences were believed to be greater between ths 

« • * i • ' 

individuals^ rather than .between- culture groups. 'The 

different educational, social, economic, and political ■ 

< level that the individual had in their previous homeland 

of ten. determined the conflicts th^t existed in the class" 

was believed valid. by 77.8% of the respondenta. 

Statements that were considered tcr be' potential 

\ ' 

barriers and the percentages of respondents that >agrfied 

with the statement were as follows: (a) Black students 

express desire' to get ahead and adiieve but dp the min*- 

imum amount of work necessary to get by (43 .'7%) , students 

express desi4re to getT ahead yet Are willing to collect 

welfare rather than work (26.6%);, (b) Buddhists believe ' 

that all is predestined. This deters hard work or a ^S~~ N 

desire to change*the future, ^liese students are willing 

to accept their life as it is because this ,is. what was 

*• * 

predestined (33,3%); (c) Chinese have .problems .with oral 
communication fcnd understanding of oth^r % cultures . They 
desire to maintain, their % cultural standards and' find* it v 
hard to ^nderstand or accept the cultural values of otfcers . 
(46.2%) ; (d). Greeks Believe when something goes very .well 
or bad that it was "written" and do not blame themselves 
(14.3%); (e) Migrants want immediate gratification for 
work dpne (33.3$0, do not believe that hard work and/or 
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Table 2 



Oifferenc.es in the Beliefs About the Way to get Reward from Work and Life in General 

__ _ ^_ _ !— : — K , 



Group 



Cultural 
Barrier 



SA 



A 



Scale 



SD 



Do Not. 
. Know 



Mixed 



Differences were be- 
lieved to be greater 
between the individ- 
ual rather than be- 
tween culture groups. 
The different educa- 
tional, social, eco- 
nomic and political 
level that^the indi- 
vidual had in ttffeir 
previous hpmeland 
often determined the 
conflicts that exist- 
ed in the class* 



7 38.9 7 38.9 3 16.7 1 3'.6 0 00. 0 



Blacks 



Students express 'a de- 
sire to get ahead and 
achJLevjeV but do the 
minimum Amount of work 
^ necessary to get by- 

$ 

* Students express .de- 
sire to get ahead yet 
are willing to col- " 

* lect welfare rather 
than worfc« 



5 31.3 2 12.5 



2 13.3- 



13.3 



25.0 



33.3 



i3 18.8 



v5 33.3 



2 «.5 " 5 



1 6.7 7 



Tablts Z' (continued) 



Scale ... 

Do Not 



Cultural" r ,sa ; ^ _a ■ " * d SD ' xgpw 

Barrier : f % f %» / f j *f ' * % f % • f 



The Buddhist believe \ 

that all ispredes- } / j * 

tined. . Thi^ deters / „ ^ 

hard work or a desire A * * "\ f " 

to change the f^ure.,. fc • ... 

These . students are* V . ^ * 4 

willing to $&fept" f " 

their life aa it is ' 

because jthis lis what ' . s ~ * J> 

was predestined, ' < 2 16.7 2 16.7 6 50.6 2 -16.7- / 



The Chinese work 
ethic and that of 
Ainericarts of hard 
work for advanawneht 
are similar. tW 
Chinese desire' to; * 



0 



i. learn English 

~, quickly and 1 

wock.at it O 23.1 # 8 61.5 2 15.4 0 00*0 0 00.0 8 

ii. # Advance at tfbrk • - • 

and are willing 
. to work towards * ^ 

- their desired ob- , / 

jective " 5 38.5 4- 3oV^3 *23.1 0 0Q^0 0 00,0. 8 



^. • '#'27.- 



Table 2 (continued) 



> Cultural 
* Barri er 



Scale 



SD 



Do Not 
~ Knew 



f % 



ii. Qbtain an educa- 
tion, gontinue 
school even when 
— wor k-ing 

The Chinese do have 
problems with: 

oral copnunication 
and understanding 
of mother cultures. 
They do desire/to 
maintain their 
cultural standards 
and find it hard 
to understand or 
accept the cultur- 
al values of others 



2 23.1 



Are hard workers and 
adapt to the American , 
"work* ethics* 4 

Believe when something 
goes very well or bad 
that it was "written" 
and do not* blame them- 
selves. * " 



28.6 



30.8 



23.1 



50.0 



2 14.3 10 



23.1 0 00.0 , 0* 00'. 



31.5 1 



71.4 1 



0 8 



7.7 



I 7.7 . 8 



21.4 0 00.0 0 00.0 J 



7.1 



1 7.1 "7 



Table 2 (continued) 



Cultural 
» Barrier 



Want ^nunediate gratifica- 
tion for work done* . 



SA 



Scale 



SD 



Do Not 
-Know 



% f 



1 6.7 4 26.7 6 40.0 4 26.7 0 00.0 



Do not believe that hard 
'wok and/or education can 
lead to a better life. 



~0 00.0 2 16.3 \5- 33.3 6 40.0 2 13.3 



Believe that they must work 
for the family and not "for 
th ems e lyes* 

Believe that they cannot 
make it in the work world 
outside their group. 



1 7.7 7 50.0 1 28.6. 2 14.3- 0~00.0 



0 00.0 3 30.0 ^ 4 40.0 3 30.0 0* 00.0 11- 
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, 0 



education .'can lead to a better life (13.3%), do not believe 

/that they must work for -the family and' not for themselves 

.(57.5%)/ believe. thU^they cannot make it in th^ work » 

world outside .theiir group (30.0%). 
*» 

The positive cultural characteristics that were iden- 
tified for 'the Greeks and Chinese that meet the criteria 
,as valid are:- (a) Chinese work ethic and that of the 
Americans<of hard. work for advancement are similar. The 
Chinese desire" to: learn English quickly, and work at it 
(84-. 6%) , advance at work—and; are willing to work tpwards 
their desired objective <69.2%), obtain and education and 
continue school even when working (69.2%); and (b) Greeks are 
hatd workers and adapt to the American work ethic (76.8%). 
The respondents believed that these, two groups are able 
to adapt, to the American work force and do not have cul- 
tural barriers in that area.. 
^ \ Conflicts among -groups of students that arise because 
. of cultural differences^ (barriers) as shown in Table '3 
were: fa) Mixed, conflicts among groups can occur because 
of the different beliefs about relating to individuals of 
other colors, ethnic background and/or ,social fetatus 
(64.7%)' and conflict within groups or between groups can 
be due to religious beliefs, e.g., Buddhist and" Christian; 

r-N . . . 

(b) Cuban, society has a class system that is maintained 
in the - United States ' (^4 .7%) . 
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* Table 3 



Conflicts Amopg Groups- of Students that, Arise Because of Cultural Difference 



s 



/ ' Scale Op Not 

Cultural) SA - A _y _jd so- Know 

Barrier / *f % f % f % f % f p ~7 



Ml 



a. For political ot social 
reasons -certain groups 
are unable tpiget Along. 

i . 'Asian-Southeastern' 



i % .8.3 5 41.7 4 33. 3 1 8.3 ' 0 • 00. Q -9 



ii. Different Latin' Amer- 4 

ican groups § 5 29.4 4 23. 5 4 23. 5 3 17.6 1 5.9 4 

iii. Indochinese and .' % - ' 

Europeans 0 00.0 5 13. 3 5 3^3. 3 2 13. 3 2 20.0 6 



iv. Vietnamese and 
Cambodian 



2 .16.7 4 33.3 3 25.0 * 2 16.7 1 1.3 7 



v. Vietnamese and * 1 

Chinese • * . 3 25.0 5 16.7 4 33.3 2 16.7 1- 8.3 9 

* 

b. Conflicts among groups can 
occur beciupe of the differ- 
ent beliefs groups have about 

telating to individuals of ' 
other colors, ethnic back- 
ground and/fcr social statu?. 2 11.8 9 52.9 5 29.4 1 5.9 0 00.0. 4 
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Table 3 (continued) 



Group 
[Mixed 



Cultural 
Barrier 



SA' 



Scale 



Conflict Within groups of 
bftween groups cin be due to 
rrtff^tous" beliefs, i.e., Bud- 
hist'^n* Christian T 



SD 



% f 



Do Not 
Know 
Sr f 



5.6 13 72.2, 2 11.1 2 11.1 0 00.0* 3 



Migrants^ a. Have a class system within 
|hd^ society that may caus 
co^mict within the group. 
i An^camp^ is the Texi- 

hanos who tend to stay to- 
, t gether and exolude other 

Hispanic migrants. 



00.0 4, 30.8 8 61.5 



9.1 0 Ofl.O 8 



Japanep*' 



a. Do not wish to associate 
with individcfHls of dif- 
ferent cultures and races. 



00.0 0 00.0 7 53.8 5 38. 5 1 7.7 ' 8 



\tie£namese a. ^.Traditional attitude to- 
wards women may cause 
^ problems with other 

cultures* 
* . t 



Blacks 



a. Students stay "together and 
tend bo exclude *bthers» 



\ 



35.7 



00.0 



5 35.7 
7 46*7 



4 28.6 



0 00.0 0 00.0 7 



5 33.3* 3 20.0 0 00.0 6 



b./ Students exhibit a superior 
attitude toward other 'cul- 
tures • 



00.0 '5 33.3 6 40.0 



/ 

13.3 2 



13*4 6 
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Table 3 (continue^) 



Group 
Chinese 



Cuban 



Cultural 
Barrier 



a. 



a. 



v. 



Hispanics 

(in general) a. Believe in the traditional 




Student^- tend to reject 
people of other cultures 

Society believe in tradi- 
tional male-female^ role© 
and may conflict with 
other cultures 



Society has a t glass 
tern that is maintain 
this country 



4 23.5 4* 43.8 4 23.5 2 ll.fr 



Society has a raolal'dis- 
crimination policy that 
is maintained J6y some 
indiiduals / 0 00 



43.8, 4 23.5 2 11.8 



Iranians 



role of women that mZty con- ^ 
flict with other cultures 2 11.8 10 58.8 2 11.8 3 17.6 

Do not wish to associate ' * 

with individuals o£diJ£- * 

ferent cultures ^nd^tces 0 00 # .'j) 4* 30.fr- '8 61.5 1 7.7 



00.0 



00.0 8 
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The remaining-lDarriers considered to be potential •{ 

'deterrents to learning were as follows > fa) Mixed, for 

political or social . reasons, certain groups are unable to * 
• * 

~ get along (50.0%), different' Latin American groups (52.9%) 
Indochinese and* Europeans (33.3%), Vietnamese and Cambo- 
dian (50.0%), Vietnamese and Chinese (41,7%), and a new 
' additipn, Iranian and Hispanics; (b) Blacks, students^ stay 
together* arid tend to exclude others (46.7%) * students ex- 
hijait a supefrior attitude toward other cultures (33.35); 
(c) Chinese students tend to reject people, of other cul- 
tureg (20.0%); (d) Cut-in society has a racial discrimination 
policy that is maintained by most individuals (43.ff%); 
(e) Iranians, do not wish to associate^ with individuals of^ 
different cultures and races (8.3%); '(f) Migrants have a 
cAass system with their society that may cause confl'ict 
' • within the, group (10.8%); and (g) Japanese do not wish to» c 
associate with individuals of different cultures and t 

races (00.7)%) * • • / ' ' 

The two cultural barriers identified for "Conflicts 
} that arise because of feelings^ tychers have about students 
of different cultures" met the established criterion to -> 

be considered valid were a^p follow^: (a) Mixed, some 
* f 

» instructors believe that all students should adapt to the 



glo" culture and do not attempt to understand the 
target culture ai^d undecided for (b) "Cuban students who' 

s 



lad 
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5 have not been/-irfPa traditional class are disruptive be- - 
cause they ler^kjtraining . The students may .also become ' # 
violent when V^aditional behavior is demanded of tl^em 
C 1 (46.6%) (see Table 4) . V 

The barriers for "Disruptions caused by inability ot 
i teachers and Students to communicate" and the respondents 1 

perception of* their validity are shown in Table Su The 
barriers that* were pef^eived as valid by the respondents* 
werei (a) Mixed f the expectations of the teachers ^are ^ 
not understood by the students because of language. The 
teachers do not know the target language and there are no 
translator^ (73. 7% J, students feel discouraged by lack 
of understanding and bepome disruptive (8 3.8%); and (b) , f 

"Migrant students • become frustrated .when they believe that 

• they cannot communicate . their feelings and" beliefs to the 

' 0 
instructors (81.3%). ^ - 

" The potential barriers and the degree to which the * 

respondents believe them to be valid were: .. (a) Blacks 

* • 

have a physical culture whose gestures may be misunder- 
stood by the teacher <53.3%); (b) Cuban ' students have the 
tendency to leave the room without informing the instruc- 
tor; and (c) Hispanics- have a touching culture that may 
be misunderstood by the instructors (53.3%). 

'Barriers "created because of the belief, by student or 
teacher that the other is not intelligent and *bich/were 
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Table <4 


• 










Conflicts That. Arise Because of Feelings Teachers Have , 








^ About Students of Dif f erent_Cultures 

/- 






• 


* 




t 




Scale 








* 












Do, Not 




Cultural 


SA A 


U 




p 


SD ' Know 


^pup 


. &rrier 

* 9 


f ' % f %> f 


% 


f 


1 % 


f % *f . 
\ 


Mixed 


a. Some instructor^ beleive^hat 


» 








• * ** * 




all students should adapt to 










v 




the "Anglo" cuiture and do 








/ 






nui a buciu^b lu ujiuci o uciitu uuc 














target culture. 


6 33".3 9 50.0 1 
i , % 




11 ;1 


0 00.0 3 


Cuban 


a. Students that have not been 


:^ ■ 








• 

* 




in a traditional class are 














disruptive because they lack 




> 






# ' - 




training. The students may 














also become violent when 


t. » 






• 






traditional behavior is demand 














ed of them. 


2 13.3 7 46.7 4 
t 


26.7 


2 


13.3 


0 00.0 6. 




X 
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. • ' Table 5 

k \ 
.Disruptions Caused by Inability of Teachers- and Students to Communicate 



Group 



Scale. 



Cultural 
Barriers 



SA 



SD 



Do Not 
Know 



% * f % ,f 



a. The expectations of the 
. teacher "are *not understood 

by the students because o 
language *and there axe no 
translators. 

b. Students feel diseooraged 
By lack of understanding 
and become disruptive, 



Blacks a. A- physical culture whose 

gestures maybe raisunder- 
/ - stood by the teacher. 

Cubans a. Students have '.the tenden- 

cy to leave the room 
' without informine the 

instructor, 

Hispanics a. A touching culture that 
may be misunderstood by 
the instructors. 



\ ' 




2.-26. 3 9 47.4 4^ 21.1 



5.3 0 00.0 



5 27.8 10 55.6 2 11.1 1 §.6.0 00.0 



2 13.3 6 40.0 4 26.7 2 13.3 

/ ' 



0 00. 



6.7 



^ 7 46.7 4 26.-7 / > 2 13.3 2 13.3 



2 13.3 6 40.0 4 26.7 3 20.0 0 00.0 



\ 
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Table 5 (continued) 



Cultural 
Barrier 



SA 



f * 



Scale 

U D 



Do Not 
SD Know 



f % f % f % * f 



3. -tetudents become frustrated 
when they believe th£t, they 
cannot communicate their 
feelings and beliefs to the 
instructors. 



2 12.5 11, -68i.8 2 12.5 1 6.3 0 00.0 
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perceived as valid f or* Miked groups by the respondents 
were: (a) students perceive themselves as dumb when they 
are enable, to remember what they learned the day before 
(88.2%); and (b) responses of students based on culture 
may cause teacher to think a student is stupid (77 . 7%J 

The barriers that were proved uridfecided and the de- 
gree to which the respondents- TDeliev^d them valid were: 
{a) Arabs, -female^ are dumb and cannot teach a man > (33.3%); 

r * 

(b) Europeans , students believe that teachers perceive 
them as dumb and leave school (23.1%) ; (c) Haitians*who 
have poor hygiene habits are believed to be stupid by, 
the teacher ' (50.0%) ; and (d) ^Migrants believe women are 
inferior and thus stupid. ^Teachers who are women are* 
stupid (13.3%) (see Table 6). 

Barriers (created because of the behavior .or habits 
of bilingual or non-English, mono-lingual .students un- 
acceptable^© teacher (see Table 7) that met the valida- 
tion criterion were: (a) Hispanics and Indochinese, 
speaking^irT native language in cla%s wibv others who are 
unable to understand them (76.5%); and-(b) Cuban and 
Indochinese, .helping each other with tes.ts arid assign- 
ments (60. 0%) . . 

*V» The potential barriers were as follows: (a) Mexican 
and Cuban, smoking in class (28.6%); (b) Southeastern- 
Asian, /Vietnamese,, personal habits such as expectorating 
(spitting) in public> blowing nose on arm can make 
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Table 6 



Belief by Student or Teacher. That the Other* is Not Intelligent 



Croup 



Cultural 
Barrier 



Scale % • 



SA 



% f % 



SD 



% f . 3 



DO Mot 
Know 



Mixed 



Arabs 

Europeans 
i 

Haitians 



a* Students perceive them- 
selves as dumb when they 
are unable to remember 
* 1 what they learned the 
day before. 

b. Responses of students 

based pn culture may cause 
teacher td think student 
is stupid. 

v a. Females are dumb and can-, 
ndt teach a man* 

~ a. Students believe that 

teacher? perceive them as 
dumb and leave school. 

a. Who have poor hygiene hab- 
its are believed* to be 
4 m stupid 'by the teacher, 



4 23.5 .11 64.7 2 11.8 0 - 00.0 0* 00.0 4 



6 *33.3 * 8 44.4 ' 1 .5.6 3 16.7 0 00.0 



0 00.0 4 33.3 7 58.3 1 8.3 0 00.0 9 



•7.7 2 15-4 
• 



5 38.5 4 30. 8 1 7.7 



0 00.0 6 50.0 ' 4 33.3* 2 16.7 , 0 QO.O 
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' Table 6 (continued)" 



a Group 



Cultural 
Barrier 



SA 

f % 



Scale 



u 



Dk Not 

SD •* Know - 



% 



Migrants 



a. Believe women are infer- 
ior and thus stupid. 
Teachers that are j^meji . 
are stupid. 



0 '00.0 2 . 13.3 6 -40.0 - 4 * 26.7 0 00*0 , 4 
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Table 7 



\ 



Behavior or Habits of Bilingual or Non-English Monolingual Students 

Unacceptable to Teachers 



Scale 



Group 



Cultural 
Barrier 



SA 



SD 



DO Not 
Know 



% 



texican an<3 
Juban • 



Bi^panics and 
Indochinese 



Culjan arid 
Indochtnese 

Southeastern 
Asians Viet- 
namese 



Haitian, Viet- 
namese, Arabs 



a. Smoking in glass. 

4 



jsl. 'Speaking in native lan-" 
» gu^ge in class with 

others who are unable . 
* to. Unde r s t a nd ' them . 




a ^ flgipi^ eaclj cither with 
tests and assignments. 

-t ■ ; 

a. Pei^onal habits such as 
expec tor a t i ng ( spi 1 1 ing ) 
i republic t blowing ndse * 
on person can make 
teachers ill. */ 

a. Remove shoes in cla&s. „. 



7.1 3 2i # .4 5 35.7 3 21.4 2 14.3 > 7 



5.9 



5.9 4 



2 11.8 11 64.8 2 11.8 ] 
1 6.7 8 53.3 6 '40.0 0 00.0 ' 0 00.0 6 



0 00.10 5 38.5 <> '46.2 2 15.4- 0* OQ.O 8 
0 00.0 3 18.8 6* 37.5 4 25, 'o 3 18". 8 5 
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* Table 
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(continued) 


- 












- 






» 






} 




Scale 










Jo Not 


Group 




Cultural 


SA 


A 








D 




3D 


<ncw 




. Barrier 


f 


% 


f % 


f 


% 


f 


% 


f 




c 


Haitian, Viet- 


b. 


Have body odor. 


1 * 


> 1.1 


6 46.2* 


5 


38.5 


1 


1.1 


0 


1~ 

00.0 


8 


namese, Arabs 


















• * 


# 


• 




* 




* 








. 














Cubans 


a. 


Do not participate in 


























class work. 


o 


00.0 


3 18.^8 ? 


6 


37.5 


4 


25.0 


3 


18.8 


5 ' 


b. 


Lack of interest in * 
.work that is not direct- 
ly related to the iden- . 
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tified class text. 


1 


7.1 


2 14.3. 


4 


28.6 


6 


42.9 


1 




** 7 




c. 


Lack enthusiasm in 
class for lessons and 
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learning. 


0 


OO.O 


5 33.3 


3. 


» 20.0 


5 


33.3 


2 


11.3 


6 




d, 


Socialize 'excessively" 


# 




















V. 




in class. 

• • 

• 
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00.0 


4 2Q. 6 
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42.9 
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21.4 
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'teachers ill (38<5%); jp) Haitian, Vietnamese, and Tt^abs 
removfe shoes in class (23.1%), have txidy odor (53.8%); 
(d)' Cubans, do not participate in class work (18.8%), a 
lack of interest in woirk that is not directly related to 
thl identified class ti^t (21.4%f, lack' of enthusiasm 
in^class for lessons and learning (33.3%), and socialize 
excessively ih ^fclafes (28.6%). ' ' 

Conflicts fbarri^s) tha£ arise because the teacher 



t'ri^s to impd&* his/he^ v&lue^ on students of different 
cultures {see TabXe^8); That met the^valicJ#tion criterion 
for >Mixed w ->group weren (a) \conf usion ds caused in a 
culturally different hcjme* when student tries to adapt 

^ new vaduesL arak^hey cpnflict with w home values (73.7%); 

* * * • . ,* $ 

' (b) student^^n^y los^ 'respeot for family values (77.7%); 

and (c) studjS%tS may resent having new values imposed 

1 4 * ' 

r on them (63.2%). * 

The potential barriers, i.el^ those that did not meet 
either criterion,'* are as follows: (a) Cuban students* 
gib" not*- beliteye jtha$ helping each other on a test is 
cheating as*sfeen in, the "Anglo* society (56.3%); (b) His- 
panics resent^^ing sxpeoited to adapt to a new time 
reference, punctuality is nob expected in the* Latin 
Ap^ripan countries (53.3%), and Migrants ahd Arabs, the 
•'macho'' society will not accept the value of "equal 
rights fir Women" (50.0%). 



» 
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Table 8 



Conflicts that Arise Because Teachers Try to Impose His/Her 

» 

Values- on Students of Different Cultures 



Group 



Scale 



Cultural 
Barrier 



SA 



% f % 



a. Confusion is caused in a 
^culturally different home 
wfien the student tries to 
a<3o£t new values, and 
they conflict w^th home 
values. % 

b. Students may lbscf respect 
for family values. 

c. Students may feel tl\geat- 
ened by new values. 

d. Students may resent hav- 
ing new values imposed on" 
them. 



SD 



Do Not 
Know 



4 21.1 10 52.7 - 3 15.8 2 IKS 0 00.0 2 



3 IS. 8 11 57.9 1 5.3 4 21.1 0 00 . 0 2 



2 11.1 12 66.6 2 11.2 2 11.1 0 00. Q. . 3 



3. 15.8 a 47.4 6 31.6 1 5.3 0 0Q.0* 2 



a. Students* do not believe 
that helping each other oh 
a test is cheating as s6en * 
in the "Anglo" society. 1 # 6.3 8 50.0 



7 .43.8 0 .00.0 0 00.0 5 



Table* 8 X continued) 



Group 



Hispanic 



Scale 



Cultural 
Barrier 



- i % f 



' SD 



^ Resent* being 'expetffced to 
adapt to a new time 
reference . Punctuality 
.is not expected in the 



V 



✓ 



Latin American Countries, l 6.7 7 46.7 6 40.0 0 00.0 1 6.7 6 
V ** 
Migrant and a. The "macho" society will 
Arabs % not accept "the value of 9 

"equal rights for women." J. 8.3, 5 . 41.7* 6' 50.0' 0 00.0 • 0 00.0 9 
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The cultural barriers that were cited as being deter- 4 
rents and, thus causing "conflicts that arise between the ^ 
teacher/ employer from different culture (s)', " that met the 
r established criterion were: (a) Mixed, young students are 
more concerned^ with socializing than learning a*nd working 
(61.1%), students do' not see importance of understanding 
and accepting new culture 166.7%); and (b) Cuban students 
do not desire to learn new culture (66.7%). 

The potential, barriers were: (a) Mixed, those indi- 
viduals who were affluent or*came from affluent f amilies* cannot 
adapt easily tp the work situation in this country (27.8%); 
{b) Hispanics are not usually punctual (33.3%), carll or 
do not go to worjc when any member of the family is ill 

• (33.3%); (c) Indochinese are unable to work independently % 
(21.4%), lack assertiveness (25.0%),; and (cf) Migrant stu-^ , \ 
dents ape k?pt out of school to work in the fields (36.5%). 

The first group of ^spdndents believed that the mi- 
grant students are kept out of* school to work in the ' 
fields, yet the second group did not believe that this 
was true. Research has shown that an " "estimated on^ 
percent of the high-school age agricultural migrant farm 
laborers graduate from high school (Randall, 1978) . Ran- 
^ dall (1^08) indicated that the dramatic decline of the 
migrants' school attendance begins in tfrade seven. By 

^ ninth g'radl, only eleven percent of the migrant students • , ^ , 
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' are attending school. These cpnflicting responses may in- 
dicate that the tespondents were familiar with a specific 
group of migrants who are willing .to let their children 
continue school or are no^ familiar with the migrant 
situation and are expressing an "educated" bleief (see 
Table 9) . * . " 

The barriers that arise between teachers and students 
in the way students perceive classroom assignments were 
Vot validated or invalidated. Thus, they are considered 
to be potential barriers. The degree to which theyTse- v 
lleve them valid (shown in Table 10) follows: (a). Cuban 
and Ir.dochinese, perceive, homework as a group effort 
(28.6%), arte unwilling to ,ask questions of teachers when^ 
they do not understand (50.0%)-; (b) Cuban (those edjjca- 
- ted in Cuba) students expect teachers to "spoonfeed" work \ ^ 
to them (26.6%)*; (c) Migrants do not want homework be- - 
ca^use they have work to db (42.9%). - 

Those barriers, though identified by instructors of 
students from those ' cultures, were found not vaiid when - 
reviewed by instructors fro* different cultural groups. 

» • * 

Summary 

« The purpose of this study was to identify cultural 
\barriers "that may impede the students' learning in a 
" Vocational program. The respondents were divided into 
Iwo groups, those who "responded to the first question 
niire and those who responded" to the second questionnaire 

. . AS ' 
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Table 9 

Conflicts tnat Arise Between the Teicher, Employer, and Student/Erapioyee 
Because of Difference in Work Behavior of 
Student/Employee of a Different Culture 



Scale 



Cultural 
k Barrier 



SA 



U 



SD 



% 1 f 



Do Not 
Know 



Students do not see impor- 
tance of understanding 
and accepting new cul- 
ture . 



b. Young students are more 
cojxperned with social- 
izing than learning and 

/working . • 

c. Those individuals who^ 
were affluent or came 
from affluent families 
'cannot easily adapt to 
the work situation in 
this country, 

a. Students do not desire . 
to- learn new culture. 



0 &0.0 5 27.8 1 5.6 11 61.2 r 1 5.6 3 



i 



0 m 00.0 6 33.3 1 5.6. 11 61.0 0 00.0 



0 00.0 5 27.8 4 22.2 6 33.3 3 16;7 

1 6.7 2 13.3. 2 13.3 . 9 60.0 1 6.7 
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Table 


9 . (continued) 






• 
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GrcJup 


* 

4 


Cultural 


i 

SA 


A 




Scale, 




D 


SD . 


Do Not 
Snow 




Barrier '* 


f 






f 


, % 


f 


* % 


t 


% 


f 


Hispanics 


f 

a. 


Are not always punctual. 


0 


oo. -d 


5 35.7 


5 


35.7' 

F 


3 


21.4 ' 


0 


00. 0 

• 




* 


- b*. 


Call or do not go to 
work when any member of 
the family is ill. 


o 


« 

00. 0 


3^ 21.4 


5 


• 

35. 


6 


42.9 


n 




% • 


- Indcxjhinese 


a. 


Are unable to work in- 
dependently. 


0 


oo'.b 


J 25.0 


6 


50.0 


3 


25,0 


0 


00.0 


* 
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b. 


Lack assertiveness 


'0 


00.0 


7 50. p 


6 


42.9* 


0 


00.0 


1 


7.7 


7 * 


Migrant 


a. 


Students want extra at- 
tention from the' 

+- o .a V\ q v / 
tcaCuci t 


u 


r 

% 

on n 
vU . u 


5 38.5 


6 


46.2 


V 

2 


* 

* 

♦ 

15.4 


U 


UU • u 


8 


» 

• 


b. 


Young students are kept 
out of school to work 
, in the fields. 


0 


00,. 0 


5 v38. 5 


6 




2^15.2 


0 


00.0 


8 
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f 
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i 
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Table 10 « * 

Conflicts that Arise Between Teachers and Student in the Way 
Students Perceive Classroom Assignments 



Group 



Cultural 
Barrier 



SA 



Scale 
U D 



SD ^ 



% 



Cubah and 
Indochinese 



Cuban (edut 
cated in 
Cuba) 

Migrants 



a. Perceive homework as a 
« group effort. 

b. Are unwilling to ask 
questions of teachers 
when they do not under- . 
stand. " " 

a. Students expect teachers 
tp "spoon feed" work to 
m * them. 

a. Do not want homework be- 
cause they have work to 
do. 



1 .7.1 



3 21.4 5 35.7 4 28.6 1 7.7 



3 .25.0 3 *25.0 0 ,00.0 5 41.7 1 8.3 



2 '13.3, -2 lb. 3 4 5 33.3 2 13.3 




2 14.3 4 213.6 5 35.7 3 21.4 0 00.0 
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to validate the previously identified barriers, 

tfhe first group (RI) of respondents were personnel 

" HI / « • y 

affiliated with voca-tional programs with culturally 
different students. The culture of the participants' m • 
and * that of their students were different in most in-* p 
'stances . 

The second group were bilingual, personnel and 

' 1ST ' 

recipients of Bilingual/Bicultural Fellowship awards at^ 

Florida State University. These participants were mainly 

the" same culture as the sta'ff . 

^ The barriers were initially identified by the use of 

an open-ended questionnaire that was* mailed to 40 bi- 

lingual vocational educators outside the state of Florida. 

The questionnaire. was also used as a format to interview 

3r additional participants in the stateof Florida. The 

* i * - * 

barriers identified by these two methods were synthesized 

and included in the second questionnaire. 

_ / 

. The second questionnaire required the respondents to 

« 

rate the barriers by selecting the response that mast 
closely expressed the degree to which they believec^-the 
barriers, would impede learning. The scale used was a 

i . 

five point Likert from strongly agree to strongly disagree 

..Conclusions and Recommendations for Research 

f 

The researcher recommends that future research to 
improve the cultural understanding 'between ^teachers and 
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students of varying cultural 'backgrounds be undertaken. 
This research, when completed, would enable teachers "and 
stents to communicate with one another* on a jndre equal 
level and Aus benefit the teacher in delivery of his/her 
vocational program and the student in his/Tier ability to 
understand *the course offerings. The. following is rec- 
ommended: 

1. A study to determine if the* barriers perceived 

i 

by educational personnel of varied, cultures, affiliated 
with' students of diverse culture's, are the same barriers 
as tfiose perceived by educational personnel whose cul- 
ture is the same as the students. The study should 
include participation by students, parents, and community « 
leaders to further indicate if the barriers .perceived by 
' the educational staff were valid. ThisJItudy would pro- 
vide for furttfer identification and verification of 
cultural barriers- to students' learning in the vocation- 

al classroom. - 

2. A study should be conducted to identify personnel 
who are effectively overcoming cultural barriers in their 
classroom. 

* 3I - a study should! be conducted to identify strategies 
that would be effective in overcoming the identified 
cultural barriers. Identified, effective personnel could 
be used in a 'series- of workshops to instruct other educa- 
tors in fche^tetho'ds and strategies which ttley have found 
effeotivJ in^the education of culturally different students. 

45 ' . * 

,53 - , 



References » 

* 

Garcia, R.- Learning in two languages . Indiana: Phi * 
Delta Kappa Educational Foundation, 1976. 

Saville-Troike, M. . Cross-cultural communication In the 
* classroom. I. ^E. Alatis (Ed.), Current Issues in 

Bilingual Education. Georgetown University Press, 

Washington, D.C. :' 1980. ' 

Reinhart, B. The emerging international era. Journal of . . 
American Vocational Association, May 19^., 56(4), 24-26. 

Vega, M.R. Bilingual Ed: Passport to jobs ^. Florida ' ^ 

Vocational Journal , 'April 1977, *2(7) , 26-28. 

Weryackwe, S. Bilingual education at the grad uate level and 
its relevance to- a culturally pluralistic America , a 
papQr presented at the annual meeting •>£ the American Educa- 
tional Research Association', Boston; MA: April 1980. 

r 



-A 



46 



54 




. College of Education 
Department of Educational 

Leadership ' 
Vocational Education 
206 South Woodward ' 
(904) 644 6298 



The Florida State University 
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In recent years there -has been an increasing interest in the influence 
. of culture on student Earning.. The state of Florida, Division of Vocation- 
al Education has requested that we conduct a study to determine .the effect 
of cultural differences on learning'in the multicultural classroom. This 
is the first step of a two step process to identify^ e^cultural dif fences 
•that provide barriers to learning, in £>e vocational classroom. Your • 
responses on the enclosed survey .will provide the information w.e need to 
develop a" structured survey 'of cultural barriers.. . ' 

In addition^ the open, ended questions thafask you to provide barriers 
created by cultural differences you have observed in vocational classrooms 
and the groups between which these barriefs were,, observed, we also ask that 
you provide us with some information about yourself *hd the language and 
ethnic groups in your' school. -Your response to the personal data is • 
optional. All of the responses to the survey will be summarized and respon- • 
dents will remain anonymous The survey^s. coded only for the purpose of 
keeping track of whojias pr has not responded. V . ^ - 



fe ask that you -return, the completed survey in , the enclosed pre-, - 
sed, stamped envelope. Please return the completed jurvey by 
Februarys', 1981. Your early response-will be appreciated. 

If you have any questions about the' project, please write to me at the 

above address or call (904) -*44-6298. * I appreciate your cooperation in 

responding to this survey. , .; ^ 

. , • K • • 

m ~ ' Sincerely, 



Mary A. Marangos 
Research Assistant 



/jks 
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Information Sheet 



Name:_ 
>6chool: 



Position: 



Languages you speak and your proficiency: 
Language 



Proficiency in Language 



1) 
2) 
3) 













\ 










— : — • — ~ — 1 — : 






m 




!_J 








4 



Languages spoken in your classes: 



. / 



1) . 

2) . 

4). 
5) 



7 1 : , 

fithnic Groups in Class: (e.g., Mexican, Cuban). 

1) ■ 

2) 1 — _ - 

3) _; — 

4) • - ■ 

5) r- 

6) ; - I 
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Survey to Identify Cultural Barriers 
1 to Learning in. the Classroom 

This survey provides^you with' an opportunity to express your ~ 
opinions abbut the cultural barriers that may prevent .students 
from learning in the vocational classrocm. The results of this 
survey will used to develop a questionnaire to validate 
cultural barriers. * k ' 

On the, following pages you will find a series of statements.. You 
are aslced to express your feeling's as to what cultural differences 
exist in each area. There are no*right or Wrong answfers, so do .not 
hesitate to react to each statement with an expression of yoyr feel^ 
ipgs. Furthermore/ any additions, deletions, or commerrfcs that you 
wish to make are w^come* All 1 responses w>£l be summarized 'before 
being used. Thus, your anonymity^ is insured. ' 
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Suggested Areas of 
Barriers to Learning 



Culture Survey 



Barriers You Have Observed* 




Groups with cultural 
differences that result 
in feduced learning 
efficiency, i.e. Span- . 
ish speaking students 
J and English speaking 
«fc4a&Hers or Bilingual 
teachtrs and students 
whose native language is 
English.- 



Differences in the 
students expecta- 
tions of school. 



a) 



* b) ' ' 



II. Differences in the be- 
liefs /about the way to 
get reward fr.ora work 
and in ^oncral. 



a) 



b) 
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Suggested Areas of 
Barriers to Learning 



Barriefs You Have Observed 



Groups with Cultural Di£=~_ 
ferences that Result in 
Seduced Learning, > 



III. 



Conflicts among groups^ a) 
of students that 
arise because of cul- 
tural differences. 



b) 



a) 




to 



^ IV* Conflicts that arise 
because lings 
> teachers have about. 

students f ron»dif fer- 
, ent cultures. 

f 



b) 



a) ' 



b) 



i 



' V. Disruptions caused by a) ; : a) " , 

the inability of the ft 

teacher and students* * , [ 

to communicate 

• • • • : — . . \: 

b) ' . __1 b) - 



Suggested Areas of 
Barriers to Learning 



Barriers You Have Observed 



Groups with Cultural Differ- 
ences that Result in Redded 
Learning 



VI. ; Belief by student or 
teacher that the other 
is not intelligent. 



a) 



a) 



b) 



b) 



VII. Behavior by bilingual, a) i : a) 

or non-English, mono- 
lingual students un- ~ 

^ * , Acceptable to the. ... . 

^ teac*her. _ 

v * * 5 — * 

b) ; ; -zl ' * b) 



t - ; 

.VIII. Conflicts that arise a) : a) 

because the teacher 



/ tries to impose his/ 

rher values on stu- 
dents frcyn different 



; v 
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cultures. 

t \ . * - b) , b) 



Si 



Suggested Areas of 
Barriers to .learning 



IX. Conflicts that arise 

between the teacher and 
student because of dif- 
ferences in wor ^behav- 
iors of students from 
different cultures. 



a) 



b) 



/ 

Barriers You Have Observed 



Groups with Cultural Differ- 
ences that Result in Reduced 
Learning * 



a) 



b) 



X. Conflicts that aris^r 
between teachers and 
students in the way 
students perceive the 
( class -assignments they 
receive. 



a) 



b) 



a)- 
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Appendix B / 

Validate 



Questionnair.e^to 

Cultural Barriers 
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Study to Identify Cultural Barriers to Learning 
. *or Succeeding on a' Job* in the United States 



Naae: 



School: 



Position: 



Language (s) you Speak and -ydiq; proficiency: 
Language . 

1) ! 



Proficiency in Language 
Native Good Fair 4br 



•2). 
3). 



4)_» 



Languages spoken ,in your class (es) 
1) . 

'2) £ 

3) — ■ 

..' 4) 

, 5) 



ethnic Groups in Class (es) (e.g., Mexican, Cuban) ' 

* 1) -> L_ 



2)!_ 



4) . 

5) '. 

6) . 
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Study to Identify Cultura^Barriers t© Learning 

«■ . " * ' 

*or Succeeding on a Job in -the United States 
' * This study requests you to' express: Jour opinions about cultural 
barriers that may prevent adulf. students ^thigh school and aboVobg 
from* learning in the classrbom or succeeding or^ a^job. Thefrresults 
of this survey will provide some cjuideAines for ^jj^iding moz& ^ • 
effective education "that may be used by cons^ltefitswW' educators in- 
the. state of Flotidfc who deal with culturally differed students. , 
pn the following pages you will find a selfites of 9t£temerits. 
You are asked to circle the response that most nearly represent the 

identified cultural barriers. There are no right or wrong answers, 

\ - 

so do not hesitate. to react to each statement with an expression 
oi your feeling. Additions, or comments that you wish to make are ^ 
welcome. JH1 responses will be Summarised before being used. Thus, 
your anonymity is insured. . ff 




* ' Questionnaire 
Cu^ural Barriers to Adult Student Learning an«/or. 
. succeeding on a Job in the United SWtes 



Directions: Circle the response that a>ost nearly represents your 
" ' feelings as to the degree that you agree with the iden- 
tified cultural barrier. In making your response, 
» circle l» 2, 3, 4, or 5 as below. » . * 



1'. Strongly Agree (SA) ; 



2. Agtee (A) 



3. Undecided (U) 

4. Disagree (D) 

\ 

5. Strongly Disagree 



(SD) 



If th£ identified cultural bafrier 
would have" considerable negative 
effect on a students learning' and/ 
or maintaining a job. 

If the identified cultural barrier 
'"would have a moderate negative ef- 
fect on students learning and/or 
maintaini*| a job. 

If you .are not sure whether „or net 
the identified cultural barrier would 
have any effect on a students learn- 
ing and/or maintaining a job. 

If the identified cultural barrier 
*#ould have little or no effect on a 
students learning and/or maintaing 
a job. 

If the identified cultural ba/rrier 
youl£ have little" or no effect on a 
students learning and/or maintaining 
a job. » 
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^ Group 



Cultural Barrier 



SA A U B SD 



Laot i an- eQpc* t ed a • 
that were members 
*pt families with ' 
status in Laos 

Migrants-Mexican ' a. 
American . 



b. 



^Expect formal education 
system to be used in . 
\he schools. 



12 345 




Puertb Rican 



d. 



a. 



Saudi-Arabian » 
educated that 
are members of 
prominent families 
» in Saudi Arabia. 



a* 



Expect immediate reward 
from education or job 
# (immediate gratification). 1 

Expect, hi^h rewards forV , 
little *ef fort in school. I 

w 

Expect school to be too 
hard, and thus it is. 
They exhibit the self- 
fulfilling prophecy of- 
if you expect Something 
to' be hard it wil^ be. 1 

Expect to learn English 
with little or no effprt 
on their .part. • 1 
4. 

Expect instruction to be 
conducted in Spanish. , 1 

Expect the education tp « 
be provided to them 
with little or no effort 
on their part, * 1 



; Vietnamese educat- a. 

. ed and^merifcer of 
families o£ status 
in Vietnam • 

b. 



Expect formalized "'feduca- 
tion system to be used 
in the schools. 

Expect to learn without 
attending' classes. ' 



2 J 



1 2 3 4 5 



1 2 3 4 5 



«3 



Additional Comments 
Group s • . 



Cultural Barrier 



5? 



(Make additional comments on bgcfc of 
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2. Differences in the beliefs abput the qay to get reward item 
work and life in general. 
Group Cultural Barrier SA A U D SP 



Nixed ' 



■V 



Blacks 



Buddhist as a 
religious group 



Chinese x 



a. 



b. 



Differences were believ-' 
ed to be greater between 
the individuals rather 
than between culture 
groups . The pkt f er en t 
educational, facial,., ec- 
onomic and political 
level that the individual 
had in their previous 
homeland often determined 
the conflicts that existed 
in the class. 

Students express a desire 
to get ahead and achieve, 
but do the minimum amount 
of work necessary to get 
by. 

Students express desire 'to 
get ahead yet are willing 
to collect welfare rather 
than work. 



a. The Buddhist believe that 
all is predestined. This 
deters hird work or a de- 
sire to change the future. 
These students are willing 
to accept their life as it 
is because this is what was 
destined. 

a. The Chinese work ethic and 
that^bf the Americans of . 
hard work for advancement 
are concurrent. The Chinese 
desire to: 

i. learn English quickly, 
and work at it. 
I 
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Chinese 



a. (continued) 



ii. Advance *t work and kfe 
willing to work towards 
their desired objective 
(long tern grati£ica- 
tic^n) . 

iii. Obtain an education, 
continue school even 
when working. 

b. The Chinese do have prob- 
lems with; 



i. Oral communication 
and understanding of 
other cultures. They 
do desire to maintain 
their cultural stan- 
dards and find it hard 
to understand or accept 
the cultural values of 
others. 



2 3 4 5 



2 3 4 5 
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Greeks 



Migrants 



a. Are hard-workers and adapt 
to the American wdrk 
ethics. 

b. Believe when aom^t^ipg 
goes. very well or' bad 
Chat it, was "written* and 
do no blame it on them- 
selves. * 

• * 

a. Want inroediate gfatifica- 

% tion for work done. 

b. Do not believe that hard 
work and/or education can. 
lead to a better life. 



c. Believe that they must work 
for the family and not for 
themselves* 1 



\ 
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Migrants ^ d. Believe that they cannot 

f * make it in the work world 
♦'-outside their group. 
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3. Conflicts among groups of students that areise because of , cultural 
differences* 

. . Group Cultural Barrier SA A O D , SD 



a. For political or social 
reasons certain groups 
are unable to gSt along: 

i. Asian-Southeastern 

ii. Different Latin 
American groups^ 

. iii. Indochinese trnd 
Europeans 

iv. Vietnamese and 
Cambodian 

v. Vietnamese. and 
Chinese • 



3 



b. * Conflicts amon groups can 
occur because of the dif- 
ferent beliefs groups 
have about relating to 
individuals of other co^prs, 
\ ethnic background and/or 

social status. 1 
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c.Kconfldct within groups or 
between groups can be due 
to religious beliefs, i.e., 
Buddhist and Christian 



a. Students stay together and 
tend to exclude others 



12 3 4 



SD 



Chinese 



Cuban 



b. Students exhibit a super - 
ior attitude toward other 
cultures. 

a. Students tend to reject f 
people of pther cultures 

a. Society believe in tradi- 
tional male-female roles 
and may conflict with 
other cultures. 

• • 

b. m Society has a class sys- 

tem that is maintained 
in this country. 

c. Society has a racial dis- 
crimination policy that is 
ipaintained by. some indi- 
viduals. 
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Hispanics (in 
general) 



a. Believe in the traditional 
role of women that may 
conflict with other * 
cultures. 
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Iranians 



Migrants 



Do not wish to associ- 
ate with individuals of 
different cultures and 

races. 

,%J , • 

Have a class system withfn 
their society that may cause 
conflict within the group. 
-An example is th^Texi- 
% hanos who tend to stay to^ 
g ether and exclude other 
Hispanic migrants. , 
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Japertfese 
Vietnamese 



Do not wish* to associate 
with individuals of dif- 
ferent cultures and 
races, , { 

Traditional* attitude tc^ 
wards women mjy cause 
problems with other cul- 
tures.' 
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4. Conflicts that arise because of feelings teachers have about stu- 
dents of different cultures. ^ 



Groups 
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Mixed 



Cuban 



a. Some instructors believe 
that all students should 
acfept to the "Anglo" cul- 
ture and do not attempt 
to understand the target 
culture* * , ' 

a. Students that have not 
been in a traditional 
class are disruptive be- 
^ cause they lack training. 
The students, may also be- 
come violent when tradi- 
tional behavior is 
demanded of theft* 
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5/ Disruptions caused by inability of teachers and students to commun- 



icate. 

Groups 



cultural Barrier 



SA 



SD 



Mixed 



Elacki 



Cubans 



a. The expectations of* the 
teacher ate not under- 
stood by the students 
because yLJLanguage. ■ 
The *teadler\k>es not* 
kncy the target language 
and there are-^po trans- 
lators. 

b. Students fefcl discouraged 
♦ by lack of understanding 

and become disruptive. 

'a. A physical culture whose 
gestures maybe misun- 
derstood by the teacher. 

m a. Students have the ten- 
dency to leave the roots 
without informing the 
instructor. 
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Hispanics 



A touching culture that 
may be misunderstood by 
the instructors. . 
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Migrants' 



Students become frustra- 
ted when they believe 
that they cannot, commun- 
icate their feelings and 
beliefs to the instruc- 
tors. 
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6. Belief by student or teacher that the other is not intelligent. 
Group - j£ * cultural Barrier SA A U D SP 



/ 



Arabs 
Europeans 

Haitians 

Migrants 



a. Students perceive them- 
selves as dumb when they 
are unable to remember 
what they learned the 
day before. 

b. Responses of students 
based on culture may caus'e 
teacher to think student 
is stupid. 

a. Females are dumb and can- 
not teach a^tan. 

a. Students believe that 

teachers perceive than as 
dumb and leave school. 

a. Who have poor hygiene 

habits are believed to be 
stupid by ttye teacher. 

a. Believe women are inferior 
and thus stupid, ^eachers 
that are women are-stupid. 
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7. Behavior or habits £f trilingual or non-English^nono- lingual stu- 



dents unacceptable to the teacher. 
Groups Cultural Barrier 



SA 



SD 



Mexican and 
Cuban 



a. Smoking in class 



ERLC 



66 



78 



Group 



Cultural Barrier 



SA 



SD 



Hispanics and 
Irxfcchinese 



Cuban andK 
Indochinese 



Southeastern, 
Asian, Viet- 
namese 



Haitiaii; Viet- 
namese, Arabs 



Cubans 



a. 



a. 
b. 
a. 



/ 



• b. 



c. 



Speaking in native lang- 
uage in class with others 
who are unable to under- 
stand the*. ' 



Helping each other with 
tests and assignments 

Personal habits such as 
expectorating (spitting) 
in public, blowing nose 
on person c?n make : 
teachers ill. 

Remove shcfes in class. 

Have body odor 

Do npt participate in 
class work. 

Lack of interest in 
work that is not direct- 
ly related to the identi- 
fied class text. 

Lack enthusiasm in class 
for lessons & learning. 

Socialize excessively in 
class. 



1 

i 



2 
2 



3 
3 
3 



4 
4 
4 



5 
5 
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8. Conflicts that -arise because the teachers tries to impose his/ 
her values "bn students of different cultures. 



Group 



Cultural Barrier 



* SA 



SD 



Mixed 



t^?)^L 



a. Confusion is cai/sed 

culturally differ ent^ftome 
when the student tries to. 
adopt new values , and they 
conflict with home values 



b. Students may lose respect 
for family values r 

* X 

c. Students may feel threat- 
ened by new^alues. 

d. Students may resent having 
new values imposed on 
them. 



Cuban 



Students do not believe that 
helping each other on a test 
*i9* cheating as *seen in % the 
"Anglo" society. 



Hispanic 



Jtesent being expected -to 
adapt to-a^new tiiiye'ref er- 
ence. Puffctuality is rfot 
expected in the Latin 
American Countries. 



Migrant and 
Arabs 



The "macho" Scfciety will 
not accept ..the value of' 
"equal rights forewomen.". 
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9. Conflicts that arise between the teacher, employer and student/ 
employee because of differences^ work behavior of student/ 
employee from different culture. 



Group 



Cultural Barrier 



SA 



SD 



Mixed 



Cuban 



Hispanics 



Indochinese 



a^ Students do not see im- 
portance of understand- 
ing and accepting new 
culture. 

b. Young students are more 
" concerned with socializ- 
ing than leariflng and 

^working 

c. Thdse individuals who were 
affluent or came from af- 
fluent families cannot 
adapt easily to the work 
situation in tV*is_ country. 

a. Students do not desire to 
learn new culture^ 

a. Are not always punctual 

b. 'C?ll,or i id6 not .go to work 
* when any member of th€^| 

family is ill. 

a. Are unable to work in- 
dependently. | 

b. Lack asser<iveness 



1 
1 



0 

1 
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Migrant 



a/ Students want extra at- 
tention from the teacher, 

b. Young students are kept 
• " out 0t school to* work 
in the fields. 
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101 Conflicts taht arise between teachers and students in the *ay 
students perceive classroom assignments.* 

groups Cultural Bdrrler SA A jj D v SD 



Cuban and 
Indophinese 



a. Perceive homework as a 
grou£ effort. 

b. A*e unwilling to asl^/ 
• questions of teachers 

when -they do not under- 
stand. 



Cuban (educated 
in Cuba) 



Migrants- 



a. Students expect teachers 
. # to "Sppon feed" work to" 
them* 

a. Do not want homework be- 
cause they have work to 
do. 
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